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Does a student's performance on a standardized test measure the quality of 
education he/she is receiving? Many students today are being bombarded with 
standardized assessments mandated by state and district policies. The pressure to 
perform well on these assessments causes teachers to focus their classroom 
instructional time on test preparation even at the expense· of the non-tested topics and 
curricular areas. A written survey was designed to determine teachers' perceptions of 
the influence of standardized tests on curricular and instructional practices. 
Participating in this study were third and fourth grade teachers (n=67) who administer 
the Illinois Standards Achievement Test (ISAT). Participants completed a written 
survey with questions based on a Likert Scale. This data was collected in April/May 
2000 after the administration of the ISAT. The data obtained using Fox's Survey of 
Teachers' Perceptions of the Influence of Standardized Tests on Curricular and 
Instructional Practices were analyzed to determine the impact mandated standardized 
assessments have on curricular and instructional practices in target schools. Survey 
results were analyzed for commonalties and differences between third grade teachers' 
and fourth grade teachers' perception$. Findings indicated that third grade teachers 
do experience more pressure and changes in their curricular and instructional 
practices than fourth grade teachers. 
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Importance of Study 
Chapter One 
Introduction 
Does a student's performance on a standardized test reflect the quality of 
education he/she is receiving? Many students today are being bombarded with 
standardized assessments mandated by state and district policies. The pressure for 
students to perform well on these assessments causes teachers to allot more of their 
classroom instructional time to test preparation rather than addressing student interest 
and capitalizing on teachable moments. Ofte~ students feel overwhelmed and suffer 
from test anxiety as schools and the media emphasize the importance of the test 
results. 
As students in Illinois enter the third grade, they are being prepared daily for 
the winter administration of the Illinois Standards Achievement Test (ISAT). 
Reading, writing, and math become the central focus for their curriculum. What 
happens to the science and social studies curriculum? In contrast, at the fourth grade 
level, the ISAT addresses the curricular areas of science and social studies. Do the 
fourth grade teachers alter their curricular and instructional strategies to focus on the 
tested curriculum? Further study is necessary to ensure that all curricular areas are 
being adequately addressed at these levels in order to produce well-rounded, informed 
students. 
Problem/Statement 
Do third and fourth grade teachers in Illinois alter the curricular and 
instructional practices implemented in their classrooms in order to prepare students 
1 
for the Illinois Standards Achievement Test (ISAn, formerly known as the Illinois 
Goal Assessment Program (!GAP)? How do teachers view the impact ofIGAP/ISAT 
on curricular and instructional practices? 
Definition of Terms 
Academic Performance-refers to the strengths and weaknesses that students display 
through various assessment measures, often indicated by a percentage or a 
letter grade 
Extension and Enrichment Activities - refers to challenging activities and skills that 
are presented to students who are achieving above their grade level in a 
particular subject area 
High-Stakes Testing- refers to the use of tests as measures to assess student 
achievement and judge the quality of schools/faculties 
Illinois Goal Assessment Program (!GAP) - refers to the state-mandated testing 
program that was used in Illinois to assess student achievement and judge the 
effectiveness of schools and their teachers in the 1990's. It was replaced by 
the Illinois Standards Achievement Test (ISAn. The ISAT was implemented 
at the third grade level in 1999 and at the fourth grade level in 2000. 
Illinois Standards Achievement Test (ISAT) - refers to the recently revised state-
mandated testing program administered annually in February in Illinois to 
assess student learning and the effectiveness of Illinois schools, formerly 
know as the Illinois Goal Assessment Program (IGAP) 
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Mandated Standardi7.ed Assessments - refers to published tests that have precise 
instructions for administration and scoring that must be administered 
according to a school district's policy 
Non-tested Subject Areas - refers to subjects or curriculum which are not addressed 
by the standardized assessment administered within a school at a particular 
grade level 
Remediation - refers to the process of helping students who are not functioning at 
their grade level to-acquire fundamental skills 
Scan tron test sheets - maehine scored answer sheets provided to students on which 
they record their responses by filling in a bubble next to the number of the 
corresponding test item 
Standardized Assessments·- refers to published tests that have precise instructions for 
administration and scoring 
Standardized Tests - see standardized assessments 
Test-Taking Strategies - refers to methods used by test takers to choose the best 
possible answer from selected choices or provide an accurate response to an 
open-ended question 
Test Preparation - refers to efforts teachers make to educate students regarding test-
taking strategies in order to enhance student performance on standardized 
assessments 
Untested Curriculum - see non-tested subject areas 
Assumptions 
The following assumptions will underlie this study: 
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l . The perceptions of teachers as they relate to standardized assessment are worthy 
of research. 
2. The impact of standardized assessment on the non-tested curriculum is a valid 
research topic. 
3. The survey instrument used in collecting data regarding teachers' perceptions of 
curricular and instructional changes evolving from IGAP/ISAT will be a reliable 
and valid instrument. 
4. Teachers will participate and respond honestly and conscientiously to the survey 
questions. 
5. The survey responses given by teachers will be considered valid and reliable. 
6. This survey will be completed within a two-week time period in April/May of the 
1999-2000 school year. 
7. All teachers participating in the study will administer at least one standardized 
assessment during the course of a school year. 
8. The teachers participating in the study will be experienced with the administration 
of standardized assessments. 
Delimitations 
The following delimitations will underlie this study: 
1. This study will be limited to third and fourth grade teachers. 
2. This study will be limited to teachers working within the context of their own 
classrooms. 
3. This study will be limited to rural school systems located within the midwest. 
4. This study will be limited to one school year. 
4 
5. This study will be limited to the standardized assessments implemented and will 
not deal with performance assessment, informal assessment, or other assessment 
tools administered by the teachers. 
6. Data will be limited to teachers' responses on the survey instrument. 
7. Data will be limited to responses based on a Likert Scale. 
8. Data collection using the survey instrument will be limited to completion dwing 
the specified time period, during the months of April and May of the same school 
year. 
9. Participants will be responsible for administering at least one standardiz.ed test 
during the course of a school year. 
I 0. Third and fourth grade teachers surveyed will be responsible for teaching subject 
areas that were assessed by state mandated tests during the 1999-2000 school 
year. 
Limitations 
The following limitations of this study include: 
1. The use of third and fourth grade teachers as survey participants, thereby 
preventing· generalizability to other populations. 
2. The use of teachers from midwestem rural school districts will limit the 
generalizability of the resuhs to school districts located in other geographic 
locations. 
3. The focus on standardized assessment limits the generalizability of the results to 
other forms of assessment such as performance-based assessment or portfolio 
assessment. 
s 
4. A random sampling of individuals was not conducted which prevents an unbiased 
statistical analysis of the data from being completed. 
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Chapter Two 
Review of the Literature 
This chapter will review literature related to the effects of standardized testing 
on teachers and students. The studies will consist of the following categories: 
teachers' perceptions of standardized assessments, the effect of standardized 
assessments on curricular and instructional practices, and the effect of standardized 
testing on the non-tested curriculum. 
Teachers' Perceptions of Standardized Assessments 
The studies that examine teachers' perceptions of standardized assessments 
will be reviewed in this section. 
Kennedy and Buckner (1989) investigated the impact of the Minimum 
Performance Test (MPT), the Metropolitan Achievement Test, Sixth Edition (MAT6), 
and the new state standards on teachers working in Arkansas. Through a 
questionnaire, elementary school teachers (n=103) from varying districts (n=39) 
indicated a positive response to the tests and standards. They felt that by having 
specific tests and standards set before them, all teachers would be held accountable to 
teach specific objectives which would lead to consistency among districts. Problems 
indicated included inconsistent implementation by the districts and the possibility of 
misinterpretation of the standards. 
Marso and Pigge (1991) conducted research which investigated the 
perceptions of educators as they related to the purpose of group standardized testing 
programs. Participants (n=505) included testing directors (n=82), teacher supervisors 
(n=48), school principals (n=157), and classroom teachers (n=218). The educators 
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completed surveys ranking statements that described the purposes of their school 
testing programs. Results revealed that most educators believed the primary purpose 
of their schools' testing programs was for use in improving classroom instruction. It 
was also discovered that the perceptions of teacher supervisors contradicted the 
beliefs of other educators, and elementary and secondary educators' opinions differed 
from one another. 
Whitehead and Santee (1994) conducted a case-study investigation of the 
Hellgate Plan, a plan implemented at Hellgate Elementary School in Missoula, 
Montana to practically use test results to improve instruction. Through this plan, 
students who scored above the 50th percentile in all but a few areas on the Iowa Test 
of Basic Skills were targeted for individual or small group instruction. The students' 
deficiencies were identified, and their progress was followed from year to year using 
the same testing program. Parents were also notified of the skill deficiencies in order 
that they could participate in helping their children be successful In comparing 
students' scores for consecutive years, results indicated a significant growth by all of 
the students (n=15) participating in the program. 
Marso and Pigge (1994) conducted a study to determine educators' (n=484) 
perceptions of the management of standardiz.ed testing practices in their schools. 
Educators ranked their schools' competency in testing related practices. It was found 
that the testing practices which educators ranked the highest were using quality tests 
and materials, recording the scores in students' records, and using understandable 
scores and reports to convey information. Those practices, which were ranked the 
lowest, were using the test results to influence instruction and using the publishers' 
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instructional guides to accompany the tests. Results also indicated that the 
administrators rated their schools' testing practices higher than teachers, and the 
testing directors' ratings were lower still. 
Uslick and Walker (1994) examined the Lighthouse Project which was an 
innovative program that brought math and technology together. Through the use of 
journal entries, interviews, surveys, observations, and California Achievement Test 
results, teacher and student attitudes toward mathematics and technology were 
assessed. Findings included that technology encouraged cooperative learning, 
individualized instruction, and flexible teacher roles. In addition, it was found that 
technology could influence attitudes regarding mathematics. Overall, the Lighthouse 
Project had a significant impact on teacher attitudes regarding mathematics and the 
implementation of technology. It was determined that the results of standardized tests 
should not be the sole fuctor used to determine an innovative program's effectiveness. 
O'Sullivan (1989) researched teachers' perceptions of the influence that 
testing has on students. Teachers (n=139) working in various districts (n=19) in 
North Carolina responded to a survey concerning their interpretations of the effects of 
the statewide mandated testing program on their students. Results indicated that 
teachers perceived testing as being stressful for some students while being 
motivational for other students. However, teachers indicated that more negative 
effects were associated with standardized testing than positive effects. 
The Effect of Standardized Assessments on Curricular and Instructional Practices 
Studies that identified the effects of standardized assessments on curricular 
and instructional practices will be examined in this section. 
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Through research conducted by Bright (1992), ethical and unethical practices 
with regards to the preparation and administration of standardiz.ed tests were 
evaluated. Elementary educators (n=102) completed a survey which required them to 
rate scenarios on a Likert Scale from very unethical to very ethical. Results indicated 
that the participants did not view aligning the curriculum and the test as being as 
ethical as other practices which would influence test scores. 
Soltz (1992) studied teachers' attitudes toward preparation for and 
administration of standardized tests. Third, fourth, and sixth-grade teachers (n=l 78) 
completed surveys indicating how much time they spent preparing their classes for 
standardized tests. Although the teachers' perceptions of the tests varied, results 
indicated that these perceptions were not related to the effort teachers devoted in 
preparing students for tests or to the students' test results. 
Urman, Benson and Hocevar (1983) studied the effe.cts of knowledge oftest-
taking strategies on testing achievement of Black, White, and Hispanic students 
(n=208) enrolled in third and fifth grades. A training session was used to investigate 
whether four testing strategies (i.e., following directions, guessing, changing answers, 
and using time wisely) would affect test results. Results indicated that fifth grade 
students who were trained in test-taking strategies scored higher in math on both a 
post-test and a delayed post-test. At the third grade level, there were no differences 
between students who had been trained in test-taking strategies and those who had 
not. 
Hall and Kleine (1990) designed an investigation to determine how 
extensively test preparation materials were being used and which materials were 
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being implemented. Four random samples were taken from four different 
geographical regions. Participants (n=l,012), including superintendents, testing 
coordinators, school principals, and classroom teachers, completed a 15-item mail 
questionnaire that addressed norm-referenced tests. Findings indicated that 
respondents (n=664) did use test preparation materials, although administrators and 
testing coordinators indicated that preparation materials were used more often than 
teachers did. 
Bogotch and Taylor (1991) conducted a study to determine what principals 
did in order to evaluate teachers and students. Principals (n=6) working in 
elementary schools (n=4) and secondary schools (n=2) from a large urban school 
district were videotaped while they were interviewed regarding their evaluation 
practices. It was found that all of the principals participating in the study used 
standardized tests to evaluate academic achievement. Furthermore, the principals 
indicated that they put pressure on teachers to teach subject matter in the manner in 
which it would be tested in order to improve test scores. 
Corbett and Wilson (1989) explored the mandated testing pro~ in the 
states of Pennsylvania and Maryland as they affected school districts. Maryland had 
a high-stakes testing situation because students were required to pass four state 
competency examinations in order to graduate. In Pennsylvania, the stakes were high 
because test scores of districts were revealed to the public in rank order. Participating 
in the survey were a teacher, a principal, and a central office staff member from each 
of Pennsylvania's (n=277) and Maryland's school districts (n=23). Participants 
completed a questionnaire regarding their testing programs. The results indicated that 
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the districts that had high-stakes testing made more adjustments to instruction and 
organi7.ation than the districts that had low-stakes testing. Furthermore, educators 
working in high-stakes testing situations felt more pressure to improve test scores. 
In a study conducted by Hall and Kleine (1992), educators' perceptions of 
testing practices in their districts were investigated. Four groups of educators 
(n=l,262) participated in the survey including superintendents (n=221), testing 
coordinators (n=421 ), principals (n=276), and teachers (n=220). Participants 
responded to a questionnaire based on a Likert Scale addressing the use of results of 
norm-referenced tests in their districts, use oftest-preparation materials, and ethical 
issues associated with preparing students for tests and administering tests according 
to guidelines. Results indicated that the majority (92%) of the districts represented in 
the study had changed their curriculum to match the skills measured by the test, and 
71 % reported that some areas of the curriculum had been altered to match test 
questions. In addition, educators (44%) reported that nonstandard testing practices 
were being used to some extent by some teachers. Furthermore, respondents (78%) 
believed that teachers did teach to the test. Many indicated that they personally felt 
pressure to teach to the test because they were being encouraged to cover all the 
mater~ asked to remember and cover test ite~, and asked to reorganize the 
curriculum to meet testing dates. 
The perceptions of educators regarding the effects of state mandated testing 
on instructional practices and curriculum implementation were studied by Brown 
(1990 and 1992). An ethnographic study was conducted with fifth and sixth-grade 
teachers (n=30) and principals (n=12) living in the states oflllinois, New Yor~ and 
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Tennessee. Of the respondents (n=42), the majority (n=41) were audiotaped. Of the 
schools participating, there were a wide variety of students enrolled from varying 
socioeconomic backgrounds and ethnic groups. Resuhs indicated that teachers feh 
that the reading and mathematics portions of the state mandated tests assessed skills 
that were more closely aligned with their schools' curricula than the sections on 
social studies, science, and language arts. Furthermore, teachers indicated that they 
ahered the sequence of their curriculum and eliminated concepts which were not 
addressed on the state tests. Teachers also admitted feeling hesitant to use new, 
creative teaching strategies in fear that they would not prepare students for the state 
tests as well as traditional instructional practices. Lastly, teachers feh a great deal of 
pressure because of the time constraints with which they were dealing in preparing 
students for the state tests. 
The Effect of Standardized Testing on the Non-tested Curriculum 
The effects that standardized testing has on the curriculum areas not addressed 
by the standardized assessment are reviewed in this section. 
Researchers Herman and Golan ( 1990) studied the effects of standardized 
testing on time spent preparing students for tests, the impact on non-tested subject 
areas, and the effects on the teacher. Through a questionnaire, teachers (n=341) from 
medium-to-large school districts (n=l 1) in various states (n=9) participated in the 
study. Results indicated that standardized testing did play an influential role in the 
schools. Specifically, teachers spent a great deal of time to be certain that students 
were taught curriculum that would be tested, and students were given practice in the 
tested areas; therefore, this could have an impact on the non-tested subject areas. 
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Schools increased demands as they stressed the importance of aligning curriculum to 
prepare students for upcoming tests. 
Herman and Golan (1993) conducted research which explored the effects of 
standardized testing on teaching and learning. Researchers implemented a survey 
containing questions (n=l 17) which was followed by interviews to compare the 
testing practices of schools. Questions included in the survey addressed student 
background characteristics, the pressure teachers feel to improve test scores, the 
impact that testing has on teacher planning and instruction, the effect of testing on the 
non-tested curriculum, and teachers' attitudes and perceptions. Participants in the 
survey were upper elementary teachers (n=341) who were working in medium to 
large school districts (n= 11) from around the country. Findings indicated that 
teachers did feel a great deal of pressure from various sources including 
administrators, the media, and parents to improve their students' test scores. 
Teachers also indicated that administrators did give attention to test preparation by 
holding meetings to review test scores, discussing ways to improve scores, and 
offering suggestions or materials to help address weaker areas that are tested. As a 
resuh, teachers indicated spending instructional time addressing mandated tests in 
addition to spending a substantial amount of time providing students with similar test-
taking situations and practice tests. Moreover, teachers admitted that they realign the 
sequence of their curriculum in order to cover what is included on the test. Although 
test preparation was a focus, teachers indicated that they spend a moderate amount of 
time on the non-tested subjects and skills. 
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The effects of standardized testing on instructional practices within two school 
districts that have high-stakes testing were investigated by Shepard and Dougherty 
(1991). Third, fifth, and sixth grade teachers (n=360) working in schools (n=lOO) in 
different districts (n=2) responded to the study through a questionnaire regarding their 
practices in preparing students for tests and the influence standardi7.ed tests had on 
instruction. Findings included that teachers felt pressure to improve test scores from 
the media and district administration. In order to improve test scores, teachers 
focused on basic skills, neglected some of the curriculum which was not tested, and 
spent an extensive amount of time preparing students for the tests. Although teachers 
responded that openly cheating was uncommon, they would incorporate practices that 
would assist students such as the rephrasing of questions. Even though the teachers 
were able to identify many benefits of standardized testing, they felt that more 
negative factors were involved. 
Summary 
A careful examination of research findings revealed that there was noteworthy 
evidence to support the hypothesis that many teachers feel a great deal of pressure to 
produce high scores on standardized assessments. Findings indicated that teachers 
felt pressure instigated by principals, administrators, and the media to produce high 
test scores in their classrooms. Because of high expectations, teachers have 
reorganized their curriculum, utilized questionable testing practices, and focused the 
majority of classroom instructional time to the material that was covered on the 
standardized tests. They have discarded many issues, topics, and teaching techniques 
in order to focus on the basic skills and objectives addressed by the standardized tests. 
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Overall, teachers did not condemn the administration of standardized tests, but in 
multiple surveys, educators indicated that the pressure and influence that 
accompanied the test results were the factors which leave people to question the value 
of standardized tests. 
Of special interest was the research conducted by Brown (1990 and 1992). 
Findings indicated that state mandated assessments have a considerable impact on 
teachers' instructional practices. Specifically, educators reported ahering the 
sequence of their curriculum, incorporating traditional instructional strategies, and 
feeling pressure to prepare students for the tests. This study revealed that further 
research regarding teachers' perceptions of curricular and instructional practices 
would contribute to the overall body of knowledge focusing on the impact. of 




Procedures involved in this study are reviewed in this chapter which is 
organized in five sections. They are overall design; hypothesis; subjects; 
instrumentation; and procedure. 
Overall Design 
A descriptive study was conducted to determine teacher perceptions regarding 
standardized tests as they relate to decisions concerning curricular and instructional 
practices. Participating in this study were third and fourth grade teachers (n=67) who 
administer the Illinois Standards Achievement Test (ISAT). The data were collected 
in April/May 2000, after the administration of the ISAT. The teachers' responses 
were obtained through a mail survey, and the results were used to determine the 
impact mandated standardized assessment has had on curricular and instructional 
practices in the target schools. 
Hypothesis 
In comparison to fourth grade teachers in Illinois, third grade teachers will 
report a greater degree of change in regard to curricular and instructional practices 
because of the administration ofIGAP/ISAT. They will experience more change in 
the selection of instructional strategies, the pacing of instruction and the alignment of 
the curriculum in order to better prepare students for this standardiz.ed assessment. 
The skills learned in reading, writing, and mathematics are generally considered 
fundamental for academic growth and participation in society. Therefore, educators, 
parents, and the media will be more concerned with the students' perfonnances on an 
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assessment measuring reading, writing, and mathematics growth (i.e., those areas 
assessed by IGAP/ISAT at the third grade level) as opposed to one focusing on 
science and social studies (i.e., those areas assessed by IGAP/ISAT at the fourth 
grade level). Furthennore, third grade teachers will devote more time to reading, 
math, and writing because those are the areas that the ISAT addresses at the third 
grade level. The fourth grade teachers, on the other ~ will not experience the 
pressme felt by third grade teachers because of the IGAP/ISAT. 
Subjects 
All teachers (n=S4) involved in this study were third (n=31) or fourth (n=23) 
grade public school teachers who administer the Illinois Standards Achievement Test 
(ISAT). Selected rural schools located in Illinois participated in the study. 
Instrumentation 
Data were obtained from Fox's Survey of Teachers' Perceptions of the 
Influence of Standardized Tests on Curricular and Instructional Practices (Appendix 
A). This survey was developed by the researcher. Participants completed a written 
survey containing 23 questions based on two different Likert Scales. The survey was 
divided into five sections. In the first section, there were three questions regarding 
the amount of change that has occurred in their school curriculum because of 
IGAP/ISAT. Similarly, in the second portion of the survey which featured twelve 
questions, the participants indicated how much change there had been in the 
instructional practices employed within their districts. The teachers responded to 
items one through fifteen using the following Likert Scale: substantial, moderate, 
little, none, and not applicable. The third and fourth segments of the survey, which 
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had three and four questions respectively, provided statements about curricular and 
instructional practices that required the participants to indicate to \Ybat degree they 
agreed or disagreed with the statements. The teachers responded to items 16 through 
22 using the following Likert Scale: agree strongly, agree, disagree, disagree strongly, 
and not applicable. The final question in the survey asked respondents to rank the 
curricular areas of reading, math, science, social studies, and language arts (writing) 
in order of importance as they are emphasized in their classrooms. 
Procedure 
Trial Administration. 
Before the final survey was distributed to the teachers, a trial administration 
was conducted to make certain all directions and questions on the survey were 
readable and easy to understand. Individuals (n=14) participating in the trial were 
educators pursuing master' s degrees at a university. After the trial, minor 
modifications were made to the format of the survey instrument. 
Permission to Collect Data. 
Schools chosen to participate in the survey were located within Illinois. 
Before surveys were distributed, the superintendent of each school district was sent a 
letter describing the research being conducted and requesting permission to survey 
the third and fourth grade teachers employed within that district (Appendix B). On a 
stamped postcard addressed to the researcher, the superintendent indicated his or her 
preference regarding the participation of the teachers within the district (Appendix C). 
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Survey Distribution. 
The surveys were sent to teachers within districts where the school 
administration granted permission for the researcher to contact the teachers to collect 
survey data. After permission bad been obtained from the superintendent of each 
district, every third and fourth grade teacher employed within the target districts was 
mailed an envelope containing a letter introducing the research (Appendix D), the 
survey instrument, and a stamped envelope in which to return the completed survey. 
The introductory letter established a time frame of two weeks within which to 
respond to the survey. Fox's Survey of Teachers' Perceptions of the Influence of 
Standardized Tests on Curricular and Instructional Practices was mailed in 
Apri1/May, after the administration of the IGAP/ISAT which occurred in February. 
Second Mailing to Non-reSj)Ondents. 
A second survey was mailed to non-respondents after the two-week deadline 
had passed. The second mailing contained the same items as the initial mailing. 
Again, teachers were asked to return the surveys within a two-week time period. 
Data Analysis. 
The results of the surveys were compiled and analyzed to determine the 
effects standardized testing has on curricular and instructional practices. The 
frequency of the third and fourth grade teachers' responses were tallied and converted 
to percentages so that comparisons between the two grade levels could be made. 
Survey results were analyzed for commonalties and differences between third grade 




This chapter will review the results obtained through Fox' s Survey of 
Teachers' Perce.ptions of Standardized Tests on Curricular and Instructional Practices 
which was sent to a total of 67 participants. After the initial mailing, completed 
surveys were retwned by third grade teachers (n=28) and fourth grade teachers 
(n=21). After the second mailing,~ additional five surveys were received (i.e., three 
third grade teachers, two fourth grade teachers). An 81 % return rate was achieved 
because 54 out of 67 targeted surveys were completed and returned. The frequency 
and percentage of teachers' responses were calculated so that the third and fourth 
grade teachers' perceptions could be compared (Appendices E and F). 
Table 1 
Question 1: How much curriculum change in your district has occurred in order to 
better address the skills and subject matter measured by the IGAP/ISAT? 
Curriculum Substantial Moderate Uttle None Not AooHcable 
3ra Grade Teachers 45.2% 54.8% 0% 00/o 0% 
14 17 0 0 0 
4tt1 Grade Teachers 47.8% 34.8% 17.4% 00/o 00/o 
11 8 4 0 0 
Note: The first number in eadl cell represents the percentage of teachers responding. The second 
number represents the frequency ofresponses. 
Impact on the Curriculum 
Noteworthy is the fact that 1000/o of the third grade teachers responding to this 
survey felt that their district had experienced a substantial or moderate change in 
curriculum in order to better address the skills and subject matter measured by the 
IGAP/ISAT. In contrast, 82.6% of the fourth grade teachers felt that the curriculum 
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had been changed substantially or moderately to prepare students more effectively for 
the IGAP/ISAT (Table 1). 
Table 2 
Question 2A: How much change do you believe the IGAP/ISAT has had on content 
and skills emphasized in your district in reading? 
Curriculum Substantial Moderate Uttle None Not Applicable 
3'° Grade Teachers 29.00/o 54.8% 16.1% 00/o 00/o 
9 17 5 0 0 
4111 Grade Teachers 34.8% 26.1% 17.4% 4.3% 17.4% 
8 6 4 1 4 
Note: The first nwnber in each cell represents the percentage of teachers responding. The second 
munber represents the frequency of responses. 
When third and fourth grade teachers were asked to focus on content and 
skills emphasized in their districts, 83.8% of the third grade teachers surveyed 
indicated that there had been a substantial or moderate change in the content and 
skills emphasized in reading. Of the fourth grade teachers surveyed, only 60.9% 
reported a substantial or moderate change in reading (Table 2). 
Table 3 
Question 2B: How much change do you believe the IGAP/ISAT has had on content 
and skills emphasized in your district in math? 
Curriculum Substantial Moderate Little NODe Not Aoolicable 
3ra Grade Teachers 54.8% 29.00/o 16.1% 0% 00/o 
17 9 5 0 0 
4t11 Grade Teachers 47.8% 26.1% 26.1% 0% 00/o 
11 6 6 0 0 
Note: The first number in each cell represents the percentage of teachers responding. The second 
number represents the frequency of responses. 
Similarly in math, 83.8% of the third grade teachers and 73.90/o of the fourth 
grade teachers responding felt that there had been substantial or moderate change in 
the content and skills emphasized because of the IGAP/ISAT (Table 3). 
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Table 4 
Question 2C: How much change do you believe the IGAP/ISAT has had on content 
and skills emphasized in your district in science? 
Curriculum Substantial Modente Uttle None Not Annlicable 
3ro Grade Teachers 12.90/o 41.90/o 35.5% 6.5% 3.2% 
4 13 11 2 1 
4tb Grade Teachers 21.7% 47.8% 30.4% 0% 00/o 
5 11 7 0 0 
Note: The first number in each cell represents the percentage of teachers responding. The second 
number represents the frequency of responses. 
When asked about the science curricul~ fourth grade teachers reported a 
greater degree of change. Sixty-nine and five-tenths percent of the fourth grade 
teachers indicated a substantial or moderate degree of change in the content and skills 
addressed in the science curriculum. However, only 54.8% of third grade teachers 
felt that their science curriculum bad experienced this degree of change (Table 4). 
Table 5 
Question 2D: How much change do you believe the IGAP/ISAT has had on content 
and skills emphasized in your district in social studies? 
Curriculum Substantial Modente Little None Not Annlicable 
3111 Grade Teachers 9.7% 41 .90/o 38.7% 6.5% 3.2% 
3 13 12 2 1 
4tb Grade Teachers 17.4% 52.2% 30.4% 00/o 0% 
4 12 7 0 0 
. Note: The first number m each cell represents the percentage of teachers responding. The second 
number represents the frequency of responses. 
Likewise, 69 .6% of the fourth grade teachers responding versus 51.6% of 
third grade teachers revealed that their social studies curriculum had been altered 
substantially or moderately since the IGAP/ISAT standardized assessment had been 
administered (Table 5). 
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Table 6 
Question 2E: How much change do you believe the IGAP/ISAT has had on content 
and skills emphasized in your district in language arts (writing)? 
Curriculum Substantial Moderate Uttle Noae Not Anollcable 
310 Grade Teachers 80.6% 16.1% 3.2% 00/o 0% 
25 5 1 0 0 
4m Grade Teachers 78.3% 17.4% 4.3% 0% 0% 
18 4 1 0 0 
Note: The first number in each cell represents the percentage of teachers responding. The second 
number represents the frequency of responses. 
In the final portion of this question, 96.7% of third grade teachers and 95.7% 
of fourth grade teachers indicated that there had been a substantial to moderate 
alteration of the content and skills emphasized in the language arts curriculum, 
specifically with regards to writing, since the introduction of the IGAP/ISAT (Table 
6). 
Table 7 
Question 3: How much pressure have you personally experienced to teach some 
information only because it is covered by the IGAP/ISAT test? 
Curriculum Substantial Moderate Little None Not ADolicable 
3ro Grade Teachers 48.4% 38.7% 12.9% 0% 00/o 
15 12 4 0 0 
4tb Grade Teachers 39.1% 30.4% 30.4% 0% 0% 
9 7 7 0 0 
Note: The first number in each cell represents the percentage of teachers respondmg. The second 
number represents the frequency of responses. 
When third and fourth grade teachers were asked how much pressure they 
personally felt to teach some information only because it was addressed by 
IGAP/ISAT, 87.1% of third grade teachers indicated that they felt a substantial or 
moderate amount of pressure, while 69.5% of the fourth grade teachers felt this same 
degree of pressure (Table 7). 
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Table 8 
Question 4: How much change in your district's instructional practices or strategies 
do you believe has occurred because of the IGAP/ISAT testing? 
Instructional Not 
Practices Substantial Moderate Utt le None Applicable 
3n1 Grade Teachers 48.4% 51 .6% 00/o 00/o 00/o 
15 16 0 0 0 
4m Grade Teachers 34.8% 39.1% 8.7% 17.4% 00/o 
8 9 2 4 0 
Note: The first number m each cell represents the percentage of teachers responding. The second 
number represents the frequency of responses. 
Impact on Instructional Practices 
One hundred percent of the third grade respondents felt that the IGAP/ISAT 
testing has caused a substantial or moderate change in the instructional practices or 
strategies utilized within their districts. On the other hand, 26.1 % of the fourth grade 
participants indicated that there had been little to no change in their districts' 
instructional practices or strategies (Table 8). 
Table 9 
Question 5: Jn your district, does the emphasis given to remediation differ before or 
after the administration ofIGAP/ISAT? 
Instructional 
Practices 
3 Grade Teachers 











Note: The first number in each cell represents the percentage of teachers responding. The second 
number represents the frequency of responses. 
Respondents were asked to consider whether the emphasis given to 
remediation differs before or after the administration ofIGAP/ISAT. Fifty-eight and 
one tenth percent of third grade teachers and 39.1 % of fourth grade teachers reported 
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that there was a difference in the emphasis given to remediation before and after the 
administration ofIGAP/ISAT (Table 9). 
Table 10 
Question 6: In your district, how much emphasis is given to remediation prior to the 
administration of IGAP/ISAT? 
Instructional Substaatial Moderate Little None Not Practices Applicable 
3rcJ Grade Teachers 9.7°/o 61.3% 29.0% 0% 00/o 
3 19 9 0 0 
4th Grade Teachers 13.0% 43.5% 4.3% 26.1% 13.0% 
3 10 1 6 3 
Note: The first nwnber in each cell represents the percentage of teachers responding. The second 
number represents the frequency of responses. 
Seventy-one percent of the third grade teachers indicated that prior to the 
administration ofIGAP/ISAT there was a substantial to moderate amount of time 
devoted to remediation. Fifty-six and five tenths percent of the fourth grade 
respondents indicated that there was a substantial to moderate emphasis on 
remediation before the administration ofIGAP/ISAT (Table 10). 
Table 11 
Question 7: In your district, how much emphasis is given to remediation after the 
administration of IGAP/ISAT? 
Instructional Substantial Moderate Little None Not Practices Applicable 
3rcJ Grade Teachers 25.8% 51.6% 19.4% 3.2% 0% 
8 16 6 I 0 
4m Grade Teachers 21.7% 30.4% 8.7°/o 26.1% 13.00/o 
5 7 2 6 3 
Note: The first number in each cell represents the percentage of teachers responding. The second 
number represents the frequency of responses. 
Seventy-seven and four tenths percent of the third grade participants revealed 
that there was a substantial to moderate degree of emphasis given to remediation 
following IGAP/ISAT testing. Fifty-two and one tenth percent of fourth grade 
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educators participating in the survey reported that there was a substantial or moderate 
amount of attention focused on remediation after the administration of the 
IGAP/ISAT tests. After the IGAP/ISAT testing, 34.8% of the fourth grade teachers 
revealed that there was little to no emphasis on remediation (Table 11). 
Table 12 
Question 8: In your district, does the emphasis given to extension and enrichment 
activities differ before or after the administration ofIGAP/ISAT? 
Instructional 
Practices 







4 Grade Teachers 39.1% 60.9°/o 
9 14 
Note: The first number in each cell represents the percentage of teachers responding. The second 
nwnber represents the frequency of responses. 
Fifty-one and six tenths percent of third grade teachers and sixty and nine 
tenths percent of fourth grade teachers reported that there was no difference in the 
enrichment activities provided before and after the administration ofIGAP/ISAT 
(Table 12). 
Table 13 
Question 9: In your district, how much emphasis is given to extension and enrichment 
activities prior to the administration ofIGAP/ISAT? 
Instructional Sabstantial Moderate Little None Not Practices Applicable 
3ra Grade Teachers 12.9% 54.8% 25.S°/o 6.5% 0% 
4 17 8 2 0 
4 m Grade Teachers 8.?0/o 47.8% 21.?0/o 17.4% 4.3% 
2 11 5 4 1 
Note: The first number in each cell represents the percentage of teachers responding. The second 
number represents the frequency of responses. 
Sixty-seven and seven tenths percent of third grade teachers reported that 
there was substantial to moderate emphasis given to enrichment activities prior to the 
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administration of the IGAP/ISAT. The amount of emphasis fourth grade participants 
reported spending on enrichment activities was less. Fifty-six and five tenths percent 
of fourth grade teachers reported that the emphasis given to enrichment activities was 
substantial or moderate. Interestingly, 39 .1 % of the fourth grade teachers reported 
that little or no attention was given to extension or enrichment activities before the 
IGAP/ISAT (Table 13). 
Table 14 
Question 10: In your district, how much emphasis is given to extension and 
enrichment activities after the administration ofIGAP/ISAT? 
Instructional Substantial Moderate Little None Not Practices Applicable 
3ra Grade Teachers 12.90/o 58.1% 25.8% 3.2% 0% 
4 18 8 1 () 
4m Grade Teachers 8.7% 34.8% 17.4% 34.8% 4.3% 
2 8 4 8 1 
Note: The first number in each cell represents the percentage of teachers responding. The second 
nwnber represents the frequency of responses. 
Seventy-one percent of the third grade respondents indicated a substantial or 
moderate amount of attention was given to enrichment and extension activities after 
the February testing. Forty-three and five tenths percent of fourth grade teachers 
reported that substantial or moderate emphasis was given to enrichment activities 
after the IGAP/ISAT testing. Moreover, 52.2% of the fourth grade representatives 
indicated that little or no attention was given to enriching the curriculum following 
the administration ofIGAP/ISAT (Table 14). 
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Table 15 
Question 11: How much of an impact do you believe the IGAP/ISAT testing has had 
on your personal selection of instructional practices or strategies? 
Instructional Substantial Moderate Little None Not Practices Applicable 
3nt Grade Teachers 48.4% 38.7% 12.90/o 0% 0% 
15 12 4 0 0 
4m Grade Teachers 34.8% 30.4% 34.8% 0% 0% 
8 7 8 0 0 
. Note: The first number m each cell represents the percentage of teachers responding. The second 
number represents the frequency of responses. 
The majority of the third and fourth grade teachers participating in the survey 
indicated that the IGAP/ISAT testing has had a substantial or moderate influence on 
their personal selection of instructional practices and strategies. Specifically, 87 .1 % 
of the third grade teachers and 65.2% of fourth grade teachers indicated that the 
IGAP/ISAT testing bas had a substantial or moderate impact on the instructional 
practices in their classrooms (Table 15). 
Table 16 
Question 12: How much change in the pacing of instruction do you believe bas 
occurred in your district because ofIGAP/ISAT testing? 
Instructional Substantial Moderate Little None Not Practices Applicable 
310 Grade Teachers 51 .6% 35.5% 12.90/o 0% 0% 
16 11 4 0 0 
4m Grade Teachers 34.8% 30.4% 13.0% 21.7% 0% 
8 7 3 5 0 
Note: The first number in each cell represents the percentage of teachers responding. The second 
number represents the frequency of responses. 
Eighty-seven and one tenth percent of the third grade teachers and 65 .2% of 
the fourth grade teachers responding to the survey indicated that there bad been a 
substantial to moderate change in the pacing of instruction in order to prepare for the 
IGAP/ISAT testing (Table 16). 
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Table 17 
Question 13: How much focus is given to IGAP/ISAT through inservices provided 
for teachers in your district? 
Instructional Substantial Moderate Little None Not Practices Applicable 
310 Grade Teachers 16.1% 48.4% 29.00/o 6.5% 00/o 
s 15 9 2 0 
4th Grade Teachers 39.1% 21.7% 17.4% 21.7% 0% 
9 5 4 5 0 
Note: The first nwnber in each cell represents the percentage of teachers responding. The second 
number represents the frequency of responses. 
Among third grade respondents, 64.5% of the teachers indicated that a 
substantial or moderate amount of the inservices provided within their districts 
focused on the IGAP/ISAT testing. Similarly, 60.8% of fourth grade teachers agreed 
that a substantial or moderate portion of inservices was dedicated to IGAP/ISAT 
(Table 17). 
Table 18 
Question 14: How much has the use of published guides, which address test-taking 
strategie~ increased in your school? 
Instructional Substantial Moderate Little None Not Practices Applicable 
3n1 Grade Teachers 38.7% 19.4% 29.00/o 12.9% 0% 
12 6 9 4 0 
4m Grade Teachers 8.7% 43.5% 34.8% 13.00/o 0% 
2 10 8 3 0 
Note: The first number in each cell represents the percentage of teachers responding. The second 
number represents the frequency of responses. 
When survey participants were questioned regarding the increased usage of 
published guides, which address test-taking strategies, 58.1 % of third grade teachers 
and 52.2% of fourth grade teachers revealed that there bad been a substantial to 
moderate increase within their districts (Table 18). 
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Table 19 
Question 15: How much has IGAP/ISAT affected the use of scan tron test sheets in 
your district? 
Instructional Substantial Moderate Little Noae Not Practices Applicable 
3'° Grade Teachers 16.1% 9.7% 29.00/o 32.3% 12.9% 
5 3 9 10 4 
4m Grade Teachers 13.0% 21.7% 8.7% 43.5% 13.0% 
3 5 2 10 3 
Note: The first number m each cell represents the percentage of teachers responding. The second 
number represents the frequency of responses. 
Thirty-four and seven tenths percent of the fourth grade teachers indicated that 
the use of scan tron test sheets had been influenced by the IGAP/ISAT testing to a 
substantial or moderate degree. Only 25.8% of the third grade teachers reported that 
the IGAP/ISAT testing has had a substantial or moderate impact on the use of scan 
tron test sheets (Table 19). 
Table 20 
Question 16: The sequence of the school curriculum has been altered in your district 
in response to IGAP/ISAT. 
Curriculum Agree Agree Disagree Disagree Not Stroa2lv Stronl!lv Aoolicable 
3ra Grade Teachers 48.4% 45.2% 3.2% 00/o 3.2% 
15 14 1 0 1 
4tt1 Grade Teachers 26.1% 69.6% 4.3% 00/o 00/o 
6 16 1 0 0 
Note: The first number in each cell represents the percentage of teachers responding. The second 
number represents the frequency of responses. 
Teachers' Perceptions Regarding the Curriculum 
Both third and fourth grade teachers surveyed reported that the sequence of 
the school curriculum within their districts has been altered in response to 
IGAP/ISAT. Specifically, 93.6% of third grade teachers and 95.7% of fourth grade 
teachers revealed that they agreed or strongly agreed with the statement, "The 
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sequence of the school curriculum has been altered in your district in response to 
IGAP/ISAT'' (Table 20). 
Table 21 
Question 17: Some information is taught in your district primarily because it is 
covered by the IGAP/ISAT. 
Curriculum Agree Agree Disagree Disagree Not Stronsdv Stroaelv Aonlicable 
3ra Grade Teachers 45.2% 54.8% 00/o 00/o 00/o 
14 17 0 0 0 
4t11 Grade Teachers 43.5% 39.1% 17.4% 00/o 00/o 
10 9 4 0 0 
Note: The first number in each cell represents the percentage of teachers responding. The second 
nlDllber represents the frequency of responses. 
One hundred percent of third grade respondents agreed that some information 
was taught primarily because it was addressed by the IGAP/ISAT tests. Eighty-two 
and six tenths percent of fourth grade teachers agreed that some of their curriculum 
was taught mainly because it was covered by the IGAP/ISAT annual tests (Table 21). 
Table 22 
Question 18: Concepts, which are not addressed by the IGAP/ISAT, have been 
eliminated from the school curriculum in your district. 
Curriculum Agree Agree Disagree Disagree Not Stronm Stroalllv Applicable 
3ns Grade Teachers 6.5% 29.00/o 54.8% 9.7% 00/o 
2 9 17 3 0 
4 m Grade Teachers 4.3% 34.8% 26.1% 34.8% 00/o 
1 8 6 8 0 
Note: The first number in each cell represents the percentage of teachers responding. The second 
nwnber represents the frequency of responses. 
Sixty-four and five tenths percent of third grade teachers and 60.90/o of fourth 
grade teachers responding disagreed or strongly disagreed with the statement that 
concepts which are not addressed by the IGAP/ISAT state tests have been eliminated 
from the curriculum (Table 22). 
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Table 23 
Question 19: In your district, teachers emphasiz.e direct instruction in preparing 
students for IGAP/ISAT. 
Instructional Agree Agree Disap-ee Disagree Not Practices Strongly Strongly Applicable 
3rd Grade Teachers 38.7% 45.2% 16.1% 00/o 00/o 
12 14 5 0 0 
4t11 Grade Teachers 34.8% 47.8% 17.4% 00/o 00/o 
8 11' 4 0 0 
Note: The first number in each cell represents the percentage of teachers responding. The second 
number represents the frequency of responses. 
Teachers' Perceptions Regarding Instructional Practices 
Eighty-three and nine tenths percent of the third grade and 82.6% of the fourth 
grade respondents agreed or strongly agreed that teachers working within their 
districts emphasiz.ed direct instruction to prepare students for IGAP/ISAT (Table 23). 
Table 24 
Question 20: Because ofIGAP/ISAT, third grade teachers in your district devote 
more time, preparation, and effort to reading, math, and writing than to science and 
social studies. 
Curriculum Agree Agree Disagree Disagree Not Stronl!lv Stron1dv Aoollcable 
3rd Grade Teachers 54.8% 35.5% 9.7% 00/o 00/o 
17 11 3 0 0 
4m Grade Teachers 65.2% 17.4% 00/o 00/o 17.4% 
15 4 0 0 4 
Note: The first number in each cell represents the percentage of teachers responding. The second 
number represents the frequency of responses. 
When asked if third grade teachers working within their districts devote more 
time, preparation, and effort to reading, math, and writing than to science and social 
studies to prepare students for IGAP/ISAT, 90.3% of third grade teachers and 82.6% 
of fourth grade teachers agreed or strongly agreed (Table 24). 
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Table 25 
Question 21: Because ofIGAP/ISAT, fourth grade teachers in your district devote 
more time, preparation, and effort to science and social studies than to reading, math, 
and writing. 
Curriculum Agree Agree Disagree Disagree Not Stronelv Stronelv Annlicable 
3ru Grade Teachers 6.5% 22.6% 32.3% 0% 38.1°/o 
2 7 10 0 12 
4t11 Grade Teachers 4.3% 21.1°/o 69.6% 4.3% 0% 
l 5 16 1 0 
Note: The first number m each cell represents the percentage of teachers responding. The second 
number represents the frequency of responses. 
Twenty-nine and one tenth percent of third grade teachers and 26.0% of fourth 
grade educators agreed or strongly agreed that fourth grade teachers in their districts 
devote more time and preparation to science and social studies because of 
IGAP/ISAT. In fuct, 73.90/o of fourth grade teachers disagreed or strongly disagreed 
with the statement that fourth grade teachers devote more time to science and social 
studies (Table 25). 
Table26 
Question 22: IGAP/ISAT is a valid measure ofa student's academic achievement in 
your district when used with other assessment tools. 
Curriculum Agree Agree Disagree Disagree Not s .. . s .. ~~:., Annlicable 
'" 
3 res Grade Teachers 3.2% 41.9% 51.6% 3.2% 0% 
I 13 16 1 0 
4m Grade Teachers 0% 21.7% 69.6% 8.7% 0% 
0 5 16 2 0 
Note: The first number in each cell represents the percentage of teachers responding. The second 
number represents the frequency of responses. 
Educators participating in this survey indicated that they disagreed or 
disagreed strongly with the statement," IGAP/ISAT tests are valid measures of a 
student's academic achievement when used with other assessment tools." 
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Specifically, 54.8% of third grade teachers and 78.3% of fourth grade teachers did not 
report that the IGAP/ISAT tests were valid measures even when they were used in 
conjunction with other assessment measures (Table 26). 
Table 27 
Question 23: Please rank the following curricular areas in order of importance as they 
are emphasized in your classroom (Higher Importance= 5; Lower Importance =1): 
Reading, Math, Science, Social Studies, and Language Arts (Writing). 
3n1 Grade Teachers Lower 2 3 4 Higher 1 5 
Reading 00/o 3.2% 6.5% 12.9% 71.00/o 
0 1 2 4 22 
Math 3.2% 00/o 9.7% 48.4% 38.7% 
1 0 3 15 12 
Science 29.0% 38.'1°/o 3.2% 29.00/o 00/o 
9 12 1 9 0 
Social Studies 22.6% 41.9% 6.5% 25.8% 3.2% 
7 13 2 8 1 
Language Arts 00/o 00/o 48.4% 9.7% 41.90/o 
(writin~) 0 0 15 3 13 
4" Grade Teachers Lower 2 3 4 Higher 1 5 
Reading 00/o 0% 4.3% 13.00/o 82.6% 
0 0 1 3 19 
Math 00/o 4.3% 00/o 39.1% 56.5% 
0 1 0 9 13 
Science 17.4% 17.4% 13.00/o 39.1% 13.0% 
4 4 3 9 3 
Social Studies 8. '1°/o 26.1% 30.4% 21.7% 13.0% 
2 6 7 5 3 
Language Arts 17.4% 00/o 30.4% 39.1% 13.00/o 
(writin2) 4 0 7 9 3 
Note: The first number in each cell represents the percentage of teachers responding. The second 
nwnber represents the frequency of responses. 
Results from this question cannot be analyzed because the question was 
interpreted in two different ways. Some respondents ranked the subjects, assigning 
each subject area a different number. On the other hand, some participants assigned 
the same numerical value to more than one subject. Responses were not analyzed due 




This study was designed to determine teachers' perceptions of the influence 
that state-mandated standardiz.ed assessments have on curricular and instructional 
practices. In particular, this study focused on the perceptions of third and fourth 
grade teachers who administer the IGAP/ISAT state test in Illinois. 
The IGAP/ISAT standardiz.ed tests were designed to assess the effectiveness 
of Illinois schools and the progress of the student population School officials wanted 
to be certain that school systems were aligning their curricula with the state goals. 
Teachers have begun to view the IGAP/ISAT testing as a high-stakes situation 
because the test scores are published in the newspaper and are used to compare 
schools. Because teachers view the state assessment as a high-stakes situation, they 
try to create an environment that is conducive to learning and that will promote higher 
test scores. 
Impact on the Curriculum 
Based on the responses of teachers who completed this particular survey, third 
and fourth grade teachers are both impacted by the IGAP/ISAT testing. To begin, the 
language arts writing curriculum has been greatly influenced at both grade levels. 
Ninety-six and seven tenths percent of third grade and 95.7% of fourth grade teachers 
reported a substantial or moderate change in their language arts writing curriculum 
(Table 6). The content and skills emphasized in the language arts curriculum have 
been altered in order to prepare students for the writing portion of the IGAP/ISAT. In 
order for students to earn a high score, they must follow a precise format referred to 
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as power writing. Third grade teachers are responsible for conveying this format to 
their students so that the students may use it to generate their own paragraphs. Power 
writing is not assessed on the fourth grade IGAP/ISAT. Undoubtedly, fourth grade 
teachers feel pressure to incorporate power writing into their language arts program 
because students are required to complete a writing test again at the fifth grade level. 
Third and fourth grade teachers also reported that the sequence of their 
curriculum was altered in response to IGAP/ISAT. In fuct, 93.6% of third grade and 
95.7% of fourth grade teachers agreed or strongly agreed with the statement that the 
sequence of the curriculum has been altered in their districts in response to 
IGAP/ISAT (Table 20). No longer do teachers organize their curriculum solely in 
order to meet the developmental needs of the students. Instead, the sequence is 
altered in order to cover information prior to a specified test date on the calendar. 
Because the fourth grade IGAP/ISAT test features science and social studies 
components, fourth grade teachers have experienced more change in their science and 
social studies curricula than third grade teachers. Specifically, 69.5% of fourth grade 
teachers reported that their science curriculum bas been altered substantially or 
moderately in response to IGAP/ISAT. Only 54.8% of third grade teachers 
experienced this degree of change in their science curriculum (Table 4). In the social 
studies curriculum, 69.6% of fourth grade and only 51.6% of third grade teachers 
reported a substantial or moderate change (Table 5). 
Similarly, the reading and math curricula have been altered to a greater extent 
at the third grade level in response to state testing since those areas are focused on at 
the third grade level. Eighty-three and eight tenths percent of third grade teachers 
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indicated that the content and skills in both reading (Table 2) and mathematics (Table 
3) had been ahered because ofIGAP/ISAT. Based on the fourth grade teachers' 
responses, 60.9% reported that their reading curriculum had been changed and 73.9% 
indicated that their math curriculum had been changed substantially or moderately in 
response to IGAP/ISAT. 
Even though fourth grade teachers reported that the IGAP/ISAT has 
influenced their curricular and instructional strategies, the survey data indicates that 
third grade teachers were impacted to a greater extent. In fact, 100% of the third 
grade educators involved in this study reported that there had been a substantial or 
moderate amount of change in the curriculum in order to better address the skills and 
subject matter measured by the IGAP/ISAT (Table 1). 
The majority of the third grade teachers (87.1%) participating in the study 
indicated that they felt pressure to teach some information only because it is on the 
IGAP/ISAT test (fable 7). One of the goals of the IGAP/ISAT testing program is to 
evaluate the effectiveness with which Illinois schools are utilizing the Illinois 
Learning Standards to align their curriculum. However, with the pressure that 
teachers are feeling, they are aligning their curriculum with the test rather than the 
standards. This contradicts the objectives for the IGAP/ISAT as well as the Illinois 
Learning Standards. 
Impact on Instructional Practices 
The individuals participating in this study reported that teachers emphasize 
direct instruction in order to prepare their students for the annual state test. Eighty-
three and nine tenths percent of third grade and 82.6% of fourth grade educators 
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agreed or strongly agreed that teachers in their districts emphasized direct instruction 
in preparing students for the IGAP/ISAT testing (Table 23). Because of the 
IGAP/ISAT, teachers have limited their choice of instructional strategies and have 
relied on a more traditional means of instruction in order to improve test scores. 
Based on the responses of teachers participating in this study, it appears that 
the fourth grade teachers were impacted in ways that the third grade teachers were 
not For example, fourth grade teachers not only have to cover the curriculum, but 
they also have to educate their students about a test-taking feature that is incorporated 
at the fourth grade level. Specifically, in third grade when students take the 
IGAP/ISAT tests, they read the question or problem and fill in a bubble in their test 
booklet indicating the correct answer. However, in fourth grade, the students have a 
separate answer sheet called a scan tron test sheet that is detached from their test 
booklet featuring the questions. They not only have to answer the question correctly, 
but students are responsible for transferring their answers to the corresponding 
number on the answer sheet. Because of this change in testing procedure, 34. 7% of 
the fourth grade teachers reported that they have incorporated the scan tron test sheet 
throughout the course of the year in order to prepare students for this test-taking 
procedure (Table 19). 
Interestingly, 100% of the third grade teachers surveyed reported that there 
bad been a substantial or moderate degree of change in their districts' instructional 
practices or strategies while 73.9% of the fourth grade teachers reported comparable 
change in their districts' instructional practices (Table 8). Third grade participants 
(87.1%) were in agreement that the IGAP/ISAT has had a tremendous effect on their 
39 
personal selection of instructional practices. Only 65.2% of fourth grade teachers 
reported that the IGAP/ISAT testing bas bad a substantial or moderate impact on their 
selection of instructional strategies (Table 15). 
The large majority of the third grade teachers (87 .1 %) reported that the pacing 
of instruction in their classrooms had been altered substantially or moderately in 
response to IGAP/ISAT. Sixty-five and two tenths percent of the fourth grade 
teachers reported changing their pace of instruction to a substantial or moderate 
degree (Table 16). The IGAP/ISAT test was written to assess a student's achievement 
of skills based on his or her particular grade level. For example, students are assessed 
on skills that they are supposed to acquire by the end of third grade. However, the 
IGAP/ISAT is administered in February. In most districts, students have only 
completed two and a half quarters out of a total of four quarters at the time the 
IGAP/ISAT is administered. There is a quarter and a half of growth that is not 
documented by the IGAP/ISAT scores. Teachers respond to the demand that students 
know more by the February testing date by increasing the pace of instruction at the 
beginning of the year; therefore, the focus becomes the quantity of information a 
student can consume rather than the quality of the education. 
Another purpose of the IGAP/ISAT testing program is to obtain assessment 
data with which to evaluate a student's progress. This data allows teachers and 
interested adults to assess the student's academic progress in achieving or exceeding 
predetermined goals. Interestingly, the majority of the third and fourth grade teachers 
surveyed did not feel that the IGAP/ISAT was a valid measure of a student's 
academic achievement even when used with other assessment tools. In fact, 54.8% of 
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third grade and 78.3% of fourth grade educators disagreed or strongly disagreed that 
IGAP/ISAT was a valid assessment tool even if it was used in conjunction with other 
assessment tools (Table 26). If teachers do not value the testing program, are they 
really evaluating each student's scores to determine his or her academic progress? 
Based on the individuals involved in this study, third grade teachers focus 
more on reading, writing, and math and less on science and social studies in response 
to the pressure and influence of the IGAP/ISAT testing. Of the third grade teachers 
surveyed, 90.3% agreed or strongly agreed that because ofIGAP/ISAT third grade 
teachers in their districts devote more time, preparation, and effort to reading, math, 
and writing than to science and social studies. Eighty-two and six tenths of the fourth 
grade participants agreed or strongly agreed with that statement as well (Table 24). 
The majority of fourth grade teachers, on the other hand, did not report 
increasing the amount of time and preparation given to science and social studies 
even though those areas are tested at their grade level. In fact, only 26.00/o of fourth 
grade and 29.1 % of third grade teachers agreed or strongly agreed that fourth grade 
teachers in their districts devote more time, preparation, and effort to tf:ie science and 
social studies curricula than to the reading, writing, and mathematics subject areas 
(Table 25). 
If teachers do not value the test results rendered by the IGAP/ISAT testing 
program, yet they devote a great deal of time to altering curricular and instructional 
practices in order to produce higher scores in their classrooms, the purpose of the 
state mandated test needs to be reevaluated. Teachers and districts respond to the 
public pressure and make alterations in their curricular and instructional practices in 
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order to perform better on the state assessment. Higher scores on the IGAP/ISAT do 
not necessarily represent academic achievement for students. There are many factors 
involved including the amount of time the teacher spent preparing the students for the 
test, the pacing of instruction, the sequence of the curriculum, and the teacher's 
regard for the testing instrument. All of these factors need to be considered by 
educators and the general public so that they understand that skills assessed in 
February do not necessarily represent a child's total growth in third or fourth grade. 
Moreover, the ability to produce or fail to produce high test scores does not indicate a 
school's success or failure to educate children. 
Recommendations 
Recommendations for Further Research 
Based on the findings of this study, the following recommendations for future 
research are suggested: 
1. A survey study should be conducted to determine the influence of teachers' 
perceptions on their students' test scores. 
2. Using a survey, research should be conducted to investigate the influence that the 
ISAT has on curricular and instructional practices at the secondary level 
3. A two-part survey should be conducted to assess the views of educators regarding 
standardized assessments before and after the tests are administered. 
4. A study should be conducted to determine the percentage of teacher inservice 
training dedicated to preparation for standardized assessments. 
5. Replication of this study should be conducted using educators from other 
geographical regions. 
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6. Replication of this study should be conducted using a similar survey which 
eliminates "not applicable" as a response choice. 
Recommendations for Practice 
1. It is suggested that money and time be allocated by school boards to permit 
teachers to attend infonnational, training workshops regarding the state standards 
on a yearly basis. 
2. It is suggested that ample teacher in-service training be provided at the beginning 
of each school year to inform educators about the modifications that have been 
made to the standardized assessments used in their schools. 
3. It is suggested that teachers utilize a variety of assessment tools throughout each 
academic school year in order to create a complete profile of each student. 
4. It is suggested that the media be educated regarding the various factors that 
influence test scores and the proper way to interpret test scores in order that the 
information that they report may be accurate. 
5. It is recommended that all regular classroom teachers and administrators conduct 
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Appendix A 
Fox's Survey of Teachers' Perce.ptions of the Influence of Standardized Tests on 
Curricular and Instructional Practices 
Directions: Use the following Likert Scales to respond to the items according to the degree which the statement 
a lies to our ·cular district and ition. Place a check mark in the circle that best fits our answer. 
Curriculum 
1. How much curricub.Dll change 
in your district has occurred in 
order to better address the skills 
and subject matter measured by 
the IGAP/ISAT? 
2. How much change do you 
believe the IGAP/ISAT has had 
on content and skills emphasized 





Language Arts (writing) 
3. How much pressure have you 
personally experienced to teach 
some information only because it 
is covered by the I GAP/ISA T 
test? 
Instructional Practices 
4. How much change in your 
district's instructiooal practices 
or strategies do you believe has 
occurred because ofIGAP/ISAT 
testin ? 
5. In your district, does the 
emphasis given to remediation 
differ before or after the 
administration ofIGAP/lSA T? 
6. In your district, how much 
emphasis is given to remediation 
prior to the administration of 
IGAP/ISAT? 
7. In your district, how much 
emphasis is given to remediation 
after the administration of 
IGAP/ISAT? 
8. In your district, does the 
emphasis given to extension and 
enriclunent activities differ 


















A licable Uttle None 
Uttle None Not Applicable 
C::> C::> c:::> 
C::> C::> C::> 
c::> c::> c::> 
c::> c::> c::> 
c::> c::> c::> 
None Not A licable Little 
Instructional Practices Substantial Moderate Little None Not Annlicable 
10. In your district, how much 
emphasis is given to extension 
c::::> c::::> c::::> c::::> c::::> and enrichment activities after 
the administration of 
IGAP/ISAT? 
11. How much of an impact do 
you believe the I GAP/ISA T 
c::::> c::::> c::::> c::::> c::::> testing has had on your personal 
selection of instructional 
practices or stratee:ies? 
12. How much change in the 
pacing of instruction do you 
c::::> c::::> c::::> c::::> c::::> believe has occurred in your 
district because oflGAP/ISAT 
testing? 
13. How much focus is given to 
IGAP/ISAT through inservices 
c::::> c::::> c::::> c::::> c::::> provided for teacliers in your 
district? 
14. How much has the use of 
published guides, which address c::::> c::::> c::::> c::::> <=> test-taking strategies, inaeased 
in your school? 
15. How much has IGAP/ISAT 
affected the use of scan troo test c::::> <=> <=> c::::> <=> 
sheets in your district? 
Curricalum. Agree Agree Disagree Disagree Not Stron21v Stronelv Aoolicable 
16. The sequence of the scliool 
curriculum has been altered in 
your district in response to 
c::::> <=> c::::> <=> <=> 
IGAP/ISAT. 
17. Some information is taught 
in your district primarily because c::::> <=> <=> c::::> <=> 
it is covered by the IGAP/ISAT. 
18. Concepts, which are not 
addressed by the IGAP/ISAT, 
<=> <=> <=> c::::> <=> have been eliminated from the 
school curriculw:n in your 
district. 
Instructional Practices Agree Agree Disagree Disagree Not Stron21v Stron21v Annlicable 
19. In your district, teachers 
emphasize direct instruction in c::::> <=> c::::> c::::> <=> preparing students for 
IGAP/ISAT. 
20. Because ofIGAP/ISAT, 
third grade teachers in your 
district devote more time, c::::> <=> <=> c::::> c::::> preparation, and effort to 
reading, math, and writing than 
to science and social studies. 
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Instructional Practices Agree Agree Disagree Disagree Not Stron1!1v Stroll2lv Aoolicable 
22. IGAP/ISAT is a valid 
measlD'e of a student's academic c::> c::> c::> c::> c::> 
achievement in your district 
when used with other assessment 
tools. 
23. Please rank the following 
curricular areas in order of 
importance as they are 1 2 3 4 s 
emphasized in your classroom Lower Higher 
{Higher Importance= 5; Lower 
lmoortance = I): 
Reading c::> c::> c::> c::> c::> 
Math c::> c::> c::> c::> c::> 
Science c::> c::> c::> c::> c::> 
Social Studies c::> c::> c::> c::> c::> 
Language Arts (writing c::> c::> c::> c::> c::> 





(Researcher' s name and address) 
April 7, 2000 
Dear 
-----
(Researcher' s name, employment, and education) 
Under the direction of(Advisor's name), I am conducting research regarding the 
effects of standardized assessments on curricular and instructional practices. In 
particular, I am focusing my research on the effects of the Illinois Goal Assessment 
Program/Illinois Standards Achievement Test on the non-tested curriculum in third 
and fourth grades. As a third grade teacher, I believe this research is noteworthy and 
worthwhile as more and more states are moving towards state report cards and state-
mandated tests. 
I am writing to request your district's participation in my research. In an attitudinal 
survey, I will be asking third and fourth grade teachers to respond to 22 questions 
based on a Likert Scale, requiring approximately 15 minutes. Participants will be 
asked to complete the survey within a two-week time frame, returning the survey 
directly to me in the postage paid envelope provided. Results will be analyzed 
according to grade levei but the school district and teachers' names will remain 
unassociated with individual survey responses. 
Before contacting your staff members, I wanted to make you aware of the purpose of 
the research and secure your permission to survey the third and fourth grade teachers 
in your district. I hope that your district will be willing to participate in this study. It 
will not require a great deal of time, but it will provide educators with a better 
understanding of the effects of standardized assessments as perceived by educators. 
April 10 is the target date for the initial mailing of the survey with a follow-up 
mailing to non-respondents on April 26. I will be more than happy to share the 
results of my findings with you upon completion of my research. Please return the 
enclosed postcard indicating your willingness to participate in the study. 
Sincerely, 
(Researcher' s name) 
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Appendix C 
Superintendent' s Res.ponse Card 
__ I am willing to have the teachers in my district participate in Mrs. Fox's 
attitudinal 
survey. 
__ I do not wish to have the teachers in my district surveyed. 
__ I would like to have a copy of the survey results. 





(Researcher's name and address) 
April 14, 2000 
Dear Educator, 
(Researcher's name, employment, and education) 
Under the direction of (Advisor's name), I am conducting research regarding the 
effects of standardized assessments on curricular and instructional practices. In 
particular, I am focusing my research on the effects of the Illinois Goal Assessment 
Program/Illinois Standards Achievement Test on the non-tested curriculum in third 
and fourth grades. As a third grade teacher, I believe this research is noteworthy and 
worthwhile as more and more states are moving towards state report cards and state-
mandated tests. 
I am writing to request your participation in my research. In the enclosed attitudinal 
survey, I will be asking third and fourth grade teachers to respond to 22 questions 
based on a Likert Scale, requiring approximately 15 minutes. After completing the 
survey, you may return the survey directly to me in the postage paid envelope 
provided. Results will be analyzed according to grade level, but the school district 
and teachers' names will remain unassociated with individual survey responses. The 
envelopes have been coded to allow me to determine which surveys have not been 
returned. 
Before contacting you, I have obtained permission from your superintendent to 
distribute the survey within your district. I hope that you will be willing to participate 
in this study. It will not require a great deal of time, but it will provide educators with 
a better understanding of the effects of standardized assessments as perceived by 
educators. 






Fox's Survey of Teachers' Perce.ptions of the Influence of Standardized Tests on 
Curricular and Instructional Practices 
Results of Third Grade Teachers (n=3 l) 
Note: The first number in each cell represents the percentage of teachers responding. 
The second number re resents the fre uenc of res nses. 
Curriculum Substantial Moderate Little None Not A licable 
I. How much curriculwn change 
in your district has occurred in 45.2% 54.8% 0% 0% 0% 
order to better address the skills 14 17 0 0 0 
and subject matter measured by 
the IGAP/ISA T? 
2. How much change do you 
believe the IGAP/ISAT has had Substantial Moderate Little None Not 
on content and skills emphasized Applicable 
in our district in ... 
Reading 29.0% 54.8% 16.1% 0% 0% 
9 17 5 0 0 
Math 54.8% 29.0% 16.1% 0% 0% 
17 9 5 0 0 
Science 12.90/o 41.9% 35.5% 6.5% 3.2% 
4 13 11 2 I 
Social Studies 9.7% 41.9% 38.7% 6.5% 3.2% 
3 13 12 2 1 
Language Arts (writing) 80.6% 16.1% 3.2% 0% 0% 
25 5 1 0 0 
3. How much pressure have you 
personally experienced to teach 48.4% 38.7% 12.90/o 0% 0% 
some information only because it 15 12 4 0 0 
is covered b the IGAP/ISAT? 
Instructional Practices Substantial Moderate Little None Not A licable 
4. How much change in your 
district's instructional practices 48.4% 51.6% 0% 0% 0% 
or strategies do you believe has 15 16 0 0 0 
ocCUJTed because ofIGAP/ISAT 
testin ? 
5. In your district, does the 58.1% 41.9% 
emphasis given to remediation 18 13 differ before or after the Yes No 
administration of I GAP/ISA T? 
6. In your district, how much 
emphasis is given to remediation 9.7% 61.3% 29.0% 0% 0% 
prior to the administration of 3 19 9 0 0 
IGAP/ISAT? 
7. In your district, how much 
emphasis is given to remediation 25.8% 51.6% 19.4% 3.2% 0% 
after the administration of 8 16 6 1 0 
IGAP/ISAT? 
8. In your district, does the 
emphasis given to extension and 48.4% 51.6% 
enrichment activities differ 15 16 
before or after the administration Yes No 
ofIGAP/ISAT? 
52 
Instructional Practices Substantial Moderate Little None Not Annllcable 
10. In your district, how much 
emphasis is given to extension 12.9% 58.1% 25.8% 3.2% 0% 
and enrichment activities after 4 18 8 1 0 
the administration of 
IGAP/ISAT? 
11. How much of an impact do 
you believe the IGAP/ISAT 48.4% 38.7% 12.90/o 0% 0% 
testing has had on your personal 15 12 4 0 0 
selection of instructional 
practices or strateizies? 
12. How much change in the 
pacing of instruction do you 51.6% 35.5% 12.90/o 0% 0% believe has occurred in your 16 11 4 0 0 district because ofIGAP/ISAT 
testing? 
13. How much focus is given to 
IGAP/ISAT through inservices 16.1% 48.4% 29.0% 6.5% 0% 
provided for teachers in your 5 15 9 2 0 
district? 
14. How much has the use of 
published guides, which address 38.7% 19.4% 29.0% 12.90/o 0% 
test-taking strategies, inaeased 12 6 9 4 0 
in your school? 
15. How much has IGAP/ISAT 16.1% 9.7% 29.0% 32.3% 12.90/o 
affected the use of scan troo test 5 3 9 10 4 
sheets in your district? 
Curriculum Agree Agree Disagree Disagree Not Stron2lv Strolllv Aoolicable 
16. The sequence of the school 
curriculum has been altered in 48.4% 45.2% 3.2% 0% 3.2% 
your district in response to 15 14 1 0 1 
IGAP/ISAT. 
17. Some information is taught 45.2% 54.8% 0% 0% 0% in your district primarily because 14 17 0 0 0 it is covered by the I GAP/ISA T. 
18. Concepts, which are not 
addressed by the IGAP/ISAT, 6.5% 29.0% 54.8% 9.7% 0% have been eliminated from the 2 9 17 3 0 
school curriculum in your 
district. 
Instructional Practices Agree Agree Disagree Disagree Not Stron21v Stronelv Aoolicable 
19. In your district, teachers 
emphasize direct instruction in 38.7% 45.2% 16.1% 0% 0% 
preparing students for 12 14 5 0 0 
IGAP/ISAT. 
20. Because of IGAP/ISAT, 
third grade teachers in your 
district devote more time, 54.8% 35.5% 9.7% 0% 0% 
preparation, and effort to 17 11 3 0 0 
reading, math, and writing than 
to science and social studies. 
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Instructional Practices Agree Agree Disagree Disagree Not Stronolv Stronolv Annlicable 
21. Because ofIGAP/ISAT, 
fourth grade teachers in your 
district devote more time, 6.5% 22.6% 32.3% 0% 38.7% 
preparation, and effort to science 2 7 10 0 12 
and social studies than to 
readin2. math, and writin2. 
22. IGAP/ISAT is a valid 
measure of a student's academic 3.2% 41.90/o 51.6% 3.2% 0% 
achievement in your district 1 13 16 1 0 
when used with other assessment 
tools. 
Please rank the following 
curricular areas in order of 
importance as they are 1 2 3 4 5 
emphasized in your classroom Lower Higher 
(Higher Importance= 5; Lower 
Importance = 1 ): 
Reading 0% 3.2% 6.5% 12.90/o 71.0% 0 1 2 4 22 
Math 32% 0% 9.7% 48.4% 38.7% 1 0 3 15 12 
Science 29.0% 38.7% 3.2% 29.0% 0% 9 12 1 9 0 
Social Studies 22.6% 41.9% 6.5% 25.8% 3.2% 7 13 2 8 1 
Language Arts (writing) 0% 0% 48.4% 9.7% 41.9% 0 0 15 3 13 
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AppendixF 
Fox's Survey of Teachers' Percentions of the Influence ofStandardiz.ed Tests on 
Curricular and Instructional Practices 
Results of Fourth Grade Teachers (n=23) 
Note: The first number in each cell represents the percentage of teachers responding. 
The second number re resents the fr uenc of re nses. 
Curriculum Substantial Moderate Little None Not A licable 
1. How much cunicullDll change 
in Y9W' district has occurred in 47.8% 34.8% 17.4% 00/o 0% 
order to better address the skills 11 8 4 0 0 
and subject matter measured by 
the IGAP/ISAT? 
2. How much change do you 
believe the IGAP/ISAT has had Substantial Moderate Little None Not 
on content and skills emphasized Applicable 
in our district in ... 
Reading 34.8% 26.1% 17.4% 4.3% 17.4% 
8 6 4 I 4 
Math 47.8% 26.1% 26.1% 0% 0% 
11 6 6 0 0 
Science 21.7% 47.8% 30.4% 0% 00/o 
5 11 7 0 0 
Social Studies 17.4% 52.2% 30.4% 00/o 0% 
4 12 7 0 0 
Language Arts (writing) 78.3% 17.4% 4.3% 00/o 0% 
18 4 1 0 0 
3. How much pressure have you 
personally experienced to teach 39.1% 30.4% 30.4% 0% 00/o 
some information only because it 9 7 7 0 0 
is covered b the I GAP/ISA T? 
Instructional Practices Substantial Moderate Little None Not A licable 
4. How much change in your 
district's instructional practices 34.8% 39.1% 8.7% 17.4% 00/o 
or strategies do you believe has 8 9 2 4 0 
occurred because of 
IGAP/ISAT? 
5. In your district, does the 39.1% 60.9% 
emphasis given to remediatioo 9 14 differ before or after the Yes No 
administration of I GAP/ISA T? 
6. In your district, how much 
emphasis is given to remediatioo 13.0% 43.5% 4.3% 26.1% 13.0% 
prior to the administratioo of 3 10 1 6 3 
IGAP/ISAT? 
7. In your district, how much 
emphasis is given to remediation 21.7% 30.4% 8.7% 26.1% 13.00/o 
after the administration of 5 7 2 6 3 
IGAP/ISAT? 
8. In your district, does the 
emphasis given to extension and 39.1% 60.9% 
enrichment activities differ 9 14 
before or after the administration Yes No 
ofIGAP/ISAT? 
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Instructional Practices Substantial Moderate Little None Not Annlicable 
10. In your district, how much 
emphasis is given to extension 8.7% 34.8% 17.4% 34.8% 4.3% 
and enrichment activities after 2 8 4 8 1 the administration of 
IGAP/ISAT? 
11. How much of an impact do 
you believe the IGAP/ISAT 34.8% 30.4% 34.8% 0% 0% testing has had on your personal 8 7 8 0 0 
selection of instructional 
practices or stratetlies? 
12. How much change in the 
pacing of instruction do you 34.8% 30.4% 13.0% 21.7% 00/o believe has occurred in your 8 7 3 5 0 district because of IGAP/ISAT 
testin2? 
13. How much focus is given to 
I GAP/ISA T through inservices 39.1% 21.7% 17.4% 21.7% 0% 
provided for teachers in your 9 5 4 5 0 
district? 
14. How much has the use of 
published guides, which address 8.7% 43.5% 34.8% 13.00/o 0% 
test-taking strategies, inaeased 2 10 8 3 0 
in your school? 
15. How much has IGAP/ISAT 13.0% 21.7% 8.7% 43.5% 13.00/o 
affected the use of scan tron test 3 5 2 10 3 
sheets in your district? 
Curriculum Agree Agree Disagree Disagree Not StronfdY Stronf!lv Aoolicable 
16. The sequence of the school 
curriculum has been altered in 26.1% 69.6% 4.3% 00/o 0% 
your district in response to 6 16 1 0 0 
IGAP/ISAT. 
17. Some information is taught 43.5% 39.1% 17.4% 0% 0% in your district primarily because 10 9 4 0 0 it is covered by the IGAP/ISAT. 
18. Concepts, which are not 
addressed by the IGAP/ISAT, 4.3% 34.8% 26.1% 34.8% 00/o have been eliminated from the I 8 6 8 0 
school curriculum in your 
district 
Instructional Practices Agree Agree Disagree Disagree Not Stron2lv Stron2lv Aonlicable 
19. In your district, teachers 
emphasize direct instruction in 34.8% 47.8% 17.4% 0% 0% 
preparing students for 8 11 4 0 0 
IGAP/ISAT. 
20. Because oflGAP/ISAT, 
third grade teachers in your 
district devote more time, 65.2% 17.4% 00/o 0% 17.4% 
preparation, and effort to 15 4 0 0 4 
reading, math, and writing than 
to science and social studies. 
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Instructional Practices Agree Agree Disagree Disagree Not Stron2Iv Stroaelv Aoolicable 
21. Because ofIGAP/ISAT, 
fourth grade teachers in your 
district devote more time, 4.3% 21.7% 69.6% 4.3% 00/o 
preparation, and effort to science 1 5 16 1 0 
and social studies than to 
read.in~ math, and writin2. 
22. IGAP/ISAT is a valid 
measme of a student's academic 0% 21.7% 69.6% 8.7% 0% 
achievement in your district 0 5 16 2 0 
when used with other assessment 
tools. 
Please rank the following 
curricular areas in order of 
importance as they are 1 2 3 4 5 
emphasized in your classroom Lower Higher 
(Higher Importance = 5; Lower 
lmportance-1): 
Reading 0% 0% 4.3% 13.0% 82.6% 
0 0 1 3 19 
Math 00/o 4.3% 0% 39.1% 56.5% 
0 1 0 9 13 
Science 17.4% 17.4% 13.00/o 39.1% 13.0% 
4 4 3 9 · 3 
Social Studies 8.7% 26.1% 30.4% 21.7% 13.00/o 
2 6 7 5 3 
Language Arts (writing) 17.4% 0% 30.4% 39.1% 13.0% 
4 0 7 9 3 
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